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SUPPORTING TALENT TO EMPLOYMENT (STEP)

in the Creative and Cultural Industries (CCI)

REPORT SUMMARY

The STEP Project

For the last two years the Leonardo STEP project has been working to:

· analyse the non-formal vocational training needs of the CCI – as a testing ground for the development of international qualifications

· create a model of socially inclusive, initial vocational training based on the concept of a modular training programme, combining practical training with theoretical knowledge 

· based on the transfer of innovation from the successful Leonardo CrossWorker project which enabled young people to become mentors, support workers and trainers (CrossWorkers) 

· develop quality criteria 

· work out what is worthy of further development

· promote the project and disseminate the learning and CrossWorker approach.

STEP in context in European Policy

STEP has been developed in response to the real needs of the CCI sector analysed over 20 years by the STEP industry-based partners. It is embedded in non-formal learning through the Creative Industries - and the project experience has consistently illustrated what Europe calls for in the modernisation of Europe’s economy, lifelong learning and education systems.
For instance, the Copenhagen Process stressed the need to improve the following areas of vocational education and training (VET):

· information and guidance


· recognition of competencies and qualifications

· quality assurance

· the European dimension.

A New Impetus for European Cooperation in Vocational Education and Training (June 2010), to support the Europe 2020 strategy, stated that vocational training must: 

· develop initial vocational training as an attractive learning option with high relevance to labour market needs and pathways to higher education

· create flexible systems based on recognition of learning outcomes, including diplomas, and also supporting individual learning pathways

· develop adequate support for those at a disadvantage

· play a major role in addressing Europe’s high youth unemployment

· promote social inclusion through accessible and equitable training

· support cross border mobility.

It stresses that greater flexibility is needed regarding how learning outcomes are acquired, how they are assessed and how they lead to qualifications. It states that the validation of non-formal learning provides pathways for up-skilling through:

· flexible and made-to-measure pathways to maximise access

· opening up pathways from vocational training to HE

· obtaining a high degree of validation of non-formal learning

· providing integrated guidance and counselling

· creating new curriculum design and pedagogy

· converging the roles of teacher/trainer

· developing trans-national mobility strategies.

Research shows that work-based learning increases employment in early working life, so there needs to be a shift towards competence based learning and qualifications. Making VET provision more responsive to evolving labour market needs is essential by involving social and industry partners in the design, organisation and delivery. The training offer must be flexible and modularised, with individual learning pathways. 

The use of non-classroom, work-based learning, with close links to the labour market provides an attractive alternative for learners who are less academically oriented. This is important for increasing inclusiveness and supports professional and social identities and a sense of belonging to communities of practice which then contributes to building social capital, trust and integration.

Also, creativity, innovation and entrepreneurship are heavily stressed in the Europe 2020 Strategy which encourages:

· risk taking and experimentation

· experience-based learning

· exposure to non-routine work and non-typical situations

· giving individuals the ability to control and develop their own learning

· education for entrepreneurship which develops a sense of initiative, creativity and self confidence and the ability to turn ideas into practice 

· awareness of self employment as a career option.

The Creative and Cultural Industries 

The 2010 EU Creative Industries Green Paper illustrates the critical importance of the CCIs to the European Union, illustrating how the characteristics of the sector are critical to the European Union’s aspirations for an innovative and dynamic Europe.
As a sector, the CCIs – and the experience of the STEP project, are critically relevant to the above in that they:

· place emphasis on soft skills, industry knowledge, the ability to deliver and the capacity to learn, rather than qualifications

The non-formal learning sector and CCI share a culture of work-based and project-based learning, including mentoring, shadowing, internships, apprenticeships, networking plus sector specialist advice, access to networks, opening closed doors and cementing relationships.

The STEP Programme has proved to be an invaluable action-research tool, the aim of which is to contribute to the development of a European wide credit system for vocational training, responding the today’s real needs.

The STEP partners’ experience across Europe confirm the value of the non-formal learning sector in the Creative and Cultural Industries; the need to recognise non-formal learning as a rich source of human capital and the need to make this more visible and therefore more valuable to society. 

The STEP aim of validating competencies, thereby facilitating entry to employment and self employment, will certainly provide social and economic benefits. The challenges for EU policy makers are to find ways to raise the profile of non-formal learning, simplify the processes, give validity and recognise that the non-formal sector is cost effective.

For more information about the project, visit

www.cross-step.org

 Jenny Harris September 2010
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Summative External Evaluation

Jenny Harris

This evaluation was carried out by:

· Attending all trans-national partner meetings

· Reading all partner reports

· One-to-one interviews with partners (x 2)

· Interviews with beneficiaries

· Examination of current contexts in UK and EU

· Documenting anecdotal evidence

· Fly-on-the-wall observation
· Participant feedback
· Development of extensive partner questionnaire and analysis of feedback

Design and Implementation of Programme

The design of the programme was competent and had great clarity. At the first trans-national partnership meeting it was clear that although partners were at very different stages of development, they all committed to the basic objectives which were to:
· identify pathways for young people from non-formal learning environments in the creative sector to become mentors, support workers or trainers

· examine competencies that motivate learners who are excluded or disinterested in formal learning pathways to become engaged in learning by utilising the intrinsic characteristics of arts and culture based non- formal learning

· develop a common competency framework for mentors and support workers who are employed in this sector

· test the approach through action learning modules

· Identify relevant methods of validation for the competency approach within EQF.
Even though partners were working with different cohorts (some mainly with those with HE qualifications; some mainly with young people with few secondary or tertiary qualifications) it became apparent pretty quickly that the needs of these different cohorts were often very similar.
The concept of the non-formal learning sector, as opposed to the informal sector or lifelong learning sector was understood and adopted by all partners.

The concept of the creative and cultural sector, which while fairly well developed and mainstreamed in the UK, and perceived by the Treasury as a significant economic sector with an important role in the knowledge economy, is much less well defined in STEP partner countries. But all partners quickly saw that their efforts to mainstream their work could be supported by the STEP programme.

The concept of cross worker, founded upon the transfer of innovation from the successful Leonardo Cross Worker project in the youth work field, was also keenly adopted by all partners as a good model for use in the creative and cultural industries, as was the learning theory as evidenced in the training units/modules.
The programme design consisted of:

· Completing a comparative study of each partner in order to be able to compare and contrast working practices. In all cases partners found that working together offered a coherent process to establish norms and comparators; comparing and contrasting training and developing judgements underpinning the principles of EQF with regard to modules (length, intensity, assessment); availability of local/national accreditation systems and assessment personnel; existence of national standards and how they match EQF.

· Developing the Training Modules so that they could be piloted by all partners towards a competency framework.
· Each partner recruiting a sample cohort of potential Cross Workers who would then be trained, via use of the STEP Training Modules, by a team of in-house, professional trainers. Feedback from this training programme would then inform next steps to accreditation and validation. 

What worked?
The design was proficient and was pitched well within the capabilities of the partners. 
All partners delivered the training modules to their students although there was some variation in numbers undertaking the training and also, numbers of pilots delivered. But all the partners felt that the learning materials were adaptable to specific contexts; allowed for a peer-led approach and were as beneficial for the tutors as for the trainees. However, implementing the modules was initially difficult for some partners as they took time to set up and operate efficiently but my observation is that this initial task, when completed, meant that each partner organisation grew in terms of their ability to deliver continuing professional development – useful in the medium term as this organisational learning benefited their entire organisations.

The training benefited the students who were able to:

· develop a range of soft skills 

· develop their teaching skills and understanding of mentor – peer role; 

· develop their practice as emerging professional creative practitioners, 

· accelerate their careers via the contacts and networks they have been exposed to, 

· understand that accreditation is useful, which in turn led to increased aspirations

· working on a trans-national project opened their eyes to the possibilities of working in Europe 

· delivering the final event
 ensured that they developed close connections with the partner projects. 

The final dissemination event
Originally, it had been agreed that the final event would take place in London with a public conference. But, it was subsequently agreed that, with the UK general election and then the change of government, Summer 2010 was not the right time to deliver this event. STEP partner - Associazone Culturale Mulab – based in Rome was invited by the City of Rome to run a major festival during August and so suggested that Mulab be responsible for this final event which was agreed by all partners at a trans-national meeting. The festival in August was very impressive with a wide range of events and activities taking place in a central park by the river adjacent to the Vatican. The STEP students, tutors, trainers and artists, were invited to present their work to the public on two evenings on two stages. This meant that travel, accommodation and per diem funds had to be found for students and trainers from each partnership - this was achieved. The trainees and trainers collaborated on devising the material, rehearsing, producing and recording it. Although the quality varied, the whole enterprise was extremely valuable. It gave the young people a platform; it enabled VIPs from Rome local and state authorities to see the breadth of the partnership and the commitment of everyone involved. It also enabled the young people to begin to understand the value of collaborating across borders and, in addition, when they attended the final seminar to listen to the papers given by partners and managers it brought home to them the strength of the partnership and the next steps to be taken on the pathway to consolidating the training and accreditation.
Partnership development

Throughout the programme the UK, Italian and Spanish partners developed a strong and beneficial working relationship which, in turn, has led to further funding for on-going projects within the STEP framework including:

· ASPIRE January 2010 – July 2011 which will develop a European competency framework for trainers. It will also investigate how non-formal learning in the creative and cultural industries can provide a bridge from educational and economic exclusion to inclusion, continuing learning and employment opportunities. This programme also includes New Arts College Arnhem, Netherlands and VIA University College Risskov, Denmark, but not Dimitra, Greece. (Leonardo)

· Transferability and Progression through Learning in the CCI Spring 2010 – November 2011 aiming to develop accredited qualifications to enable practicing professionals and trainers to deliver key skills and also to design a training toolkit. Funded by UK Learning & Skills Improvement Service (LSIS) with WAC, Collage Arts and a network of trainers including Goldsmiths College University of London.
· London Development Agency project with six partners aiming to deliver made-to-measure vocational training to get young people into employment 

· Partnership with Goldsmiths College, University of London, on the development of training programme and handbook for trainers and tutors.

· Current STEP trainees were invited by previous cross worker partners to Norway to participate in training.

· Trainees from the Dutch partners (New Arts College) in the Aspire programme invited to the STEP final event in Rome to collaborate on performances with STEP trainees.

· STEP invited to participate and partner in Taking PART a major UK and international Conference curated by London’s South Bank Centre and Goldsmiths College University of London.

Each STEP partner was responsible for organising a partner meeting in their country. All these trans-national meetings were very efficiently organised and were very beneficial for developing understanding of what was working well and also where the actual or potential difficulties might occur and what might be put in place as remedies. These meetings were also essential for forging forward pathways and next steps and proved very creative and consolidated the STEP partnership. 
In addition, in the UK, both the Sector Skills Council (Creative and Cultural Skills) and Trinity (a major, nationally recognised, awarding body for validation and qualification) have expressed strong interest in being part of the on-going partnership, supporting the work and contributing services and support.

In partner countries there have been significant developments:

In Spain, with Artquima
, there has been significant impact in partnership building and partnership working as follows:
· Strengthened links with Bombocova, La Casa Invisible, IAJ, El Albergue de la Musica, Conservatorio Superior.

· Agreement with CEMMA (www.cemma.es) in Malaga to develop training courses from their premises.

· Exploring bilateral exchange with MULAB (Italy) for 2010/2011

· Working relationship with Archidona Local Authority

Plus dissemination and discussions with:

· Instituto Andaluz de la Juventud (Andalusia Youth Agency)

· El Albergue de la Musica (Music Youth Hostel – Torremolinos

· Archidona Local Council

· Instituto de Torremolinos

· Lobby with local politician from the Regional Government

· Conservatorio superior de Musica.

In Italy, with MULAB, there has been strengthened links with:

· DATACOOP

· ECOLUCE (/)

· FOLIAS

· TETES DE BOIS

· Avanti Pop

· 41st Parallel

· City of Rome

In Greece, with Dimitra, the situation was much more complex. I thought it worth quoting the Dimitra team:
“Convincing the managements of vocational training organisations is more difficult than convincing the trainers (who gave excellent feedback) that the STEP process is useful. We have been working with ‘second chance schools’.

In the middle of the programme, control of the vocational training centres changed from the Ministry of Labour to the Ministry of Lifelong Learning. As Greece is not allowed to have private universities, post secondary school training involves franchising universities from Europe. But the current political impact in Greece with a new government means everything is changing. But, ultimately we think Greece will follow the European framework, but currently there is no general framework for creative and cultural training. Music does have a system but it is out of date – stuck in 1956.
There is a system for formal education in place in Greece, but not for the non- formal learning sector. Secondary schools are still inflexible. The quality of teaching in schools for music, visual arts and dance is not of ‘quality’ – it is still seen as playtime. The Green EU Paper on how to develop the creative industries across Europe will be really useful and will have some influence. The current government is interested in the following sectors: digital, green, shipping, tourism but not the creative sector. Up to now the Government has put the break on initiatives.”
But, did the standards make sense in the Greek context?
“It was difficult for trainers from other organisations to understand, so we edited, changed and adjusted the standards. And, as well as the standards we need guidance material. We did adapt the first and second units for the Greek context; we had used some of the methodology before but not all – but it did improve our teaching and the students learning.”
Management
The Management of the STEP programme was a partnership between WAC and Prevista which proved exceptionally useful. WAC as one of the delivery partners, and as an organisation delivering a vast range of programmes was fully stretched. So the support of the project staff at Prevista was essential to ensure that the programme was fully internally evaluated, monitored and was able to develop a comprehensive reporting system. In addition, the financial controls were implemented by experienced Prevista staff and the ‘status’ of Prevista as an external ‘consultancy’, ensured that all partners provided needed data on outputs, outcomes and expenditure. In addition, when the relationship with Han broke down, the extensive experience that the Director at Prevista brought to the partnership ensured that remedies were put in place fairly speedily (see below).
Innovation

The non-formal learning sector in the creative and cultural industries describes a diverse network of independent third sector organisations that provide structured learning in a non-formal setting to young people often excluded by, or disengaged from formal educational institutions. And also, to young people who although possessing a first degree, have often left college with few skills relevant to the industry they want to enter. 

Establishing the creative and cultural industries as recognised and valued economic sector in the UK took years – it was only in 2006 that the UK Treasury under Gordon Brown officially calculated the benefits to the economy
. But in Greece, Italy and Spain this sector is still in earlier stages of development. The STEP Partnership enabled these partners to begin to begin to influence local, regional and national government and NGO agencies.

The STEP theory into practice of cross worker training and eventually accreditation has resulted in young people developing skills which employers often need, in preference to a degree. Recent research from the US
 published in the New York Times May 2010, stated that ‘it’s time to develop credible alternatives to degrees. They suggest steering some students towards intensive vocational and career training. Some of the people coming out of these apprenticeships are more in demand than college graduates because they have actually managed things in the workplace. Among the top ten jobs projected to grow fasted in the next decade only two require degrees. In addition, a survey of over 2000 businesses in Washing State, employers said the most important skills are the ability to solve problems and make decisions, resolve conflict and negotiate, cooperate with others and listen actively. The team undertaking the research advocate significant national investment in on the job training.’  In the UK the think tank DEMOS (August 2010) advocate a ‘non-graduate talent pool’ which they say would benefit business, the economy and at risk young people. ‘Internships are about who and what you know – you need contacts and relevant qualifications. Getting at risk young people into internships will go along way to giving them opportunities and aspirations open to middle class graduates – we should think of them as a non-graduate talent pool. Targeted investment in talent-building can reap significant returns by helping young people to unlock unused potential.’  In addition, Richard Wainer, of the UK CBI, argued in August 2010 (Times) that alongside the current high education route ‘we need a viable option which mixes both apprenticeships and diplomas as a viable career path.’ 

So, in terms of innovation, the STEP programme in the non-formal learning sector in the creative and cultural industries is responding to real needs – needs of industry, needs of the economy and needs of young people.

What didn’t work?
Comparative Study

A major problem slowly emerged – the team from Han - the Dutch University, commissioned to undertake the Comparative Study and the Competency Framework were not able to deliver their part of the programme. At a detailed meeting with the team from Han, at a partners meeting in Rome, I uncovered a range of reasons for this which included changes in the running of the University as a whole, major changes in their own departments - in the management and in the personnel, as well as in the competency of the current team. As Han had worked with WAC (the lead UK partner) previously to good effect, this was a severe blow to the partnership and certainly slowed down development. But, the UK team of WAC, Collage and Prevista sought to remedy the situation as quickly as was possible. This they were able to do with skill and commitment. Training Modules were created and distributed for use by partners who were able to begin testing them. A comparative study was undertaken by the WAC associate Dr. Sefton-Green and, although delivered some months after the original timetable, proved extremely useful. 
Dimitra

One other aspect of the partnership that left some questions hanging in the air was the fact that DIMITRA - the Greek partner, is a national training organisation with an extensive range of partners and organisations. Although they delivered the training modules to their learners it is not clear how this developed the specific cross worker model, although, it is true to say that as the programme developed it seemed that their work did become more aligned to the other partners.

Web site and leaflet
The web site has been useful as a means of on-line sharing for partners of up-dates and progress but has been of little further use. As currently configured it is not particularly helpful for dissemination – although it is understood that as part of the project completion the website will be maintained for a year and the content will be re-catalogued, which will help. The original leaflet that was used for dissemination could have been improved in terms of poor design and copy.
Terms

The term non-formal learning sector, while rarely used when the STEP programme started is now much more widely utilised across the EU, but still causes questions and some lack of comprehension. 

The term creative and cultural industries, is also used, recognised and acknowledged in some EU countries but draws a blanks in others, so causes some misunderstanding. Even in the UK the field is cut in two, quite arbitrarily, by having two sector skills councils – Creative and Cultural Skills
 and Skillset

The term cross-worker is not widely recognised or understood.

I therefore think that some thought needs to be given to establishing terms that can be widely understood across Europe.
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Valorisation Statement

Jenny Harris
SUPPORTING TALENT TO EMPLOYMENT (STEP)

in the Creative and Cultural Industries

Partners: Italy, Spain, Greece, UK

For the last two years the STEP programme has been attempting to:

· analyse the non-formal vocational training needs of the Creative and Cultural Industries (CCI) – as a testing ground for the development of international qualifications

· create a model of socially inclusive, initial vocational training based on the concept of a modular training programme, combining practical training with theoretical knowledge 
· based on the transfer of innovation from the successful Leonardo CrossWorker project which enabled young people to become mentors, support workers and trainers (CrossWorkers) 
· develop quality criteria 

· work out what is worthy of further development.

This cross-worker programme has been developed responding both to the real needs of the CCI sector analysed over 20 years by the STEP industry-based partners, as outlined in the EU Lifelong Learning Programme, the 2010 Green Paper and also in the Copenhagen Process which stressed the need to improve the following areas of vocational education and training (VET)

· information and guidance

· recognition of competencies and qualifications

· quality assurance

· the European dimension

In addition, A New Impetus for European Cooperation in Vocational Education and Training published in June 2010, to support the Europe 2020 strategy, stated that vocational training must: 

· develop initial vocational training as an attractive learning option with high relevance to labour market needs and pathways to higher education

· create flexible systems based on recognition of learning outcomes, including diplomas, and also supporting individual learning pathways

· develop adequate support for those at a disadvantage

· play a major role in addressing Europe’s high youth unemployment

· promote social inclusion through accessible and equitable training

· support cross border mobility

The New Impetus for European Cooperation stresses that greater flexibility is needed in how learning outcomes are acquired, how they are assessed and how they lead to qualifications. It states that the validation of non-formal learning provides pathways for up-skilling through:

· flexible and made-to-measure pathways to maximise access

· opening up pathways from vocational training to HE

· obtaining a high degree of validation of non-formal learning

· providing integrated guidance and counselling

· creating new curriculum design and pedagogy

· converging the roles of teacher/trainer

· developing trans-national mobility strategies
Also, the evolving role of teachers and trainers is crucial in the modernisation of VET, including how they are recruited, their professional development and status.

In addition, research shows that work-based learning increases employment in early working life, so there needs to be a shift towards competence based learning and qualifications. Making VET provision more responsive to evolving labour market needs is essential by involving social and industry partners in the design, organisation and delivery. The training offer must be flexible and modularised, with individual learning pathways. 

The use of non-classroom, work-based learning, with close links to the labour market provides an attractive alternative for learners who are less academically oriented. This is important for increasing inclusiveness and supports professional and social identities and a sense of belonging to communities of practice which then contributes to building social capital, trust and integration.

Also, creativity, innovation and entrepreneurship are heavily stressed in the Europe 2020 Strategy which encourages:

· risk taking and experimentation

· experience-based learning

· exposure to non-routine work and non-typical situations

· giving individuals the ability to control and develop their own learning

· education for entrepreneurship which develops a sense of initiative, creativity and self confidence and the ability to turn ideas into practice 

· awareness of self employment as a career option

So, what is unique about the non-formal learning sector in the creative and cultural industries that the STEP partners have been developing?
The non-formal learning sector in the creative and culture industries (CCI) is a specific learning sector, developing and delivering industry based professional practice which exists to generate and support:

· delivery by professional practitioners at the centre of learning

· delivery of transferable skills through creative practice 

· innovation of learning styles and pathways

· close contact with CCI industry integrated into courses with industry learning opportunities; creating industry relevant, quality provision 

· diversity, which therefore stimulates diversity of artistic practice and products

· grass roots independent producers and creatives, via access to resources – equipment, technical know-how, showcasing opportunities, creative space and enterprise incubation.

· the production of new music, theatre, performance, design, writing, digital, film making and visual arts

· consistent signposting, quality assurance and frameworks for relevant accreditation

· on-going evaluation and user feedback

· path ways for progression to further and higher education, training and employment.

· the non-formal learning sector also addresses disadvantage, lack of opportunity, stereotyping, discrimination, lack of signposts and progression routes

· the sector models professional relationships and pathways for new entrants from diverse backgrounds, supporting personal development, building confidence, modelling attitudes, rules, jargon, protocols and procedures for both employment and enterprise success.

The creative and cultural industries:

· place emphasis on soft skills, industry knowledge, the ability to deliver and the capacity to learn, rather than qualifications

· the non-formal learning sector and CCI share a culture of work-based and project-based learning, including mentoring, shadowing, internships, apprenticeships, networking plus sector specialist advice, access to networks, opening closed doors and cementing relationships.

The STEP Programme has proved to be an invaluable action-research tool the aim of which is to contribute to the development of a European wide credit system for vocational training, responding the today’s real needs, as the following quotes illustrate:

“We need targeted, personalised help, sooner rather than later.” Ian Duncan Smith, UK Secretary of State for Work. July 2010

“Evidence of rising unemployment, particularly the one in five, jobless, 16-24 year olds, underlines the fact that the focus of policy on academic achievement over the last decade, has done little to equip young people for the world. Those with academic qualifications are often no more ready for the world of work than those who haven’t any….Radical thinking is needed about the provision of skills training. It needs to be easier to get on the skills development ladder, to build experience, confidence and a sense of a real career.”  John Hayes, UK Minister of State for Further Education, Skills and Lifelong Learning. July 2010

Although the above are UK focused, The STEP partners’ experience across Europe confirm the value of the non-formal learning sector in the Creative and Cultural Industries; the need to recognise non-formal learning as a rich source of human capital and the need to make this more visible and therefore more valuable to society. 

The STEP aim of validating competencies thereby facilitating entry to employment and self employment will certainly provide social and economic benefits. The challenges for EU policy makers are to find ways to raise the profile of non-formal learning, simplify the processes, give validity and recognise that the non-formal sector is cost effective.

www.cross-step.org

Jenny Harris

September 2010
� To be read in conjunction with valorisation document: SUPPORTING TALENT TO EMPLOYMENT, attached.


� Formerly Director of Education: National Theatre; currently Director: Art of Regeneration Ltd.


� See Main Themes from STEP partners evaluation questionnaires, attached.


�  At the STEP Partners meeting in Larissa, Greece, there was a long discussion and debate between partners about the learning modules, the standards, the methods of teaching and learning – about what worked and what needed modifying. The discussion also included issues of gender, the importance of soft skills; of developing reflective practice for both tutors and learners which led to recognition of the need for two packages.


� a Festival in Rome during which they collaborated with fellow students from UK/Italy/Spain/Holland to deliver performances and technical back-up, attended partnership meetings and also the final dissemination event.








� The challenges for the NFLS in Andalusia/Spain, are lack of recognition, invisibility of the sector, lack of collaboration/lobby, lack of funding but the positive impacts are support to improve outreach and recruitment and funding; training course for NEETs (first course of 60hrs for those aged under 18 yrs); tools (internal systems, evaluation methods; OCN accreditation transfer; for Cross-Workers and learners - improved relationships.


 





� DCMS Creative Industries Economic Estimates Statistical Bulletin Jan 09; DCMS Creative Britain: New Talents for the New Economy


� RK Vedder Ohio State; RI Lerman American University; JE Rosenbaum North Western Uni.


� Music, performing arts, design, literature, advertising, visual arts, craft and cultural heritage.


� Animation, computer games, facilities, radio, TV, publishing, photo-imaging, fashion and textiles, interactive media, film.
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